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Our topics today
• Reconceptualizing MTSS
• Students and SLPs
• Assessment and Intervention

• Discussion



Multi-Tiered System of Supports MTSS

• Model of preventative and differentiated instruction that 
ensures the needs of all learners are effectively addressed. 
• Offers a compelling framework for matching students with the 

requisite instruction needed to succeed in school and to 
reduce special education referrals. 

• It’s essential elements are…
• Tiered instruction and intervention
• Screening and progress monitoring
• Collaborative problem-solving and                                                 

data-based decisions



Obstacles (MTSS)
• The paradigm is still shifting in early childhood education.
• Equality vs. Equity

• Lack of integration of behavior and academic domains.
• Literacy vs. Behavior

• Language and math                                                             
are often missing or                                                   
inadequately                                                             
addressed.

(Barnett et al., 2018)



There’s not enough time or resources to 
have an additional system for language, a 
system for math and a system for science.



Obstacles      
(ASHA, 2010, 2016)

• Although “Working with reading, writing, 
and curriculum” was identified as one of 
the five areas in which SLPS practice, only 
33% of SLPs report that they regularly 
serve students in these areas. 
• On average, SLPs spend less than one 

hour a week on MTSS/RTI activities, 
consisting mostly of screening, 
consultation, and offering suggestions to 
teachers. 
• Many students with preventable 

disabilities end up on SLPs’ caseloads 
(35% of caseload students have mild 
impairments).





Reconceptualizing MTSS as an 
Integrated Model – Goals & Hopes

• Enhance academic and social 
outcomes for all children.
• Help teaching be more 

intentional, efficient, and 
effective.
• Promote collaboration among 

professionals.
• Alleviate some of the burdens 

on teachers and SLPs.



What does an INTEGRATED MTSS look like?



Single system

Single leadership team

Initiatives can’t compete



All children are 
served by this single 
system

Everyone gets what 
they need, but not 
everyone gets the 
same thing



All professionals 
are responsible 
for all children



Assessments are 
essential, brief, 
psychometrically 
sound, easy to use, 
and non-redundant



Interventions are 
research based, 
multi-tiered (with 
alignment), and 
address multiple 
domains at the 
same time
• Early
• Preventative
• Intensive
• Pivotal



Language and social-
emotional learning 
cannot be separated 
from other domains

Installation of 
integrated MTSS 
begins with social-
emotional learning 
and language
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A diverse student population & SLPs
• There is increasing diversity in the student population in the US 

and an increasing need to focus on language development to 
improve academic success.
• Young dual language learners are one of the fastest growing 

populations in the U.S. (U.S. Census Bureau, 2010) and their 
educational outcomes are some of the lowest in the US.
• There are also rapidly increasing rates of child poverty in the 

U.S. (Children's Defense Fund, 2017).
• Both of these populations benefit from systematic language 

support.



One reason many children end up on an SLP’s 
caseload is that all children do not receive 
adequate language instruction.

Language and 
social-emotional 

skills are 
foundational to 
all other skills!



Language Promotion of All Students
• The language scaffolding by teachers in classrooms has been 

found to be low nationally across PreK and the elementary 
grades when language is the most sensitive to intervention 
(Mashburn, et al., 2008; Pianta, LaParo, & Hamre, 2008).
• SLPs could be involved in improving language learning 

environments for all students by providing professional 
development to teachers and others in the school through 
professional learning communities.



Embedded service delivery models
• One way to improve the sharing of information and resources 

is if SLPs would increase their delivery of services in general 
education classrooms.
• Teachers would benefit from language intervention strategies 

being modeled and they would then be more likely to 
incorporate new strategies into their teaching routines and 
interactions.
• This would allow SLPs to have more involvement in MTSS to 

improve the general quality of Tier 1 environments, in addition 
to their more traditional role of working with children with 
more intensive language learning needs.



Assessment and Intervention
• Critical to MTSS are the assessments used to inform 

intervention and instruction and the selection of evidence-
based intervention.
• To have utility in real-time practice by SLPs, assessments must 

be:
• Easy to use
• Efficient
• Empirically related to long-term outcomes
• Indicators of general, but malleable domain-specific skills
• Sensitive to growth over brief periods of time
• Clearly connected to instructional practices



In the context of MTSS, 
assessment data should be 
used to drive instructional 
decisions as a tool to 
evaluate if an intervention is 
working or needs 
adjustment.

SLPs therefore need a 
repertoire of tools that go 
beyond diagnostic measures 
and can be used to inform 
intervention effectiveness.
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Interventions
• SLPs can use assessment information to drive intervention delivery at all three 

tiers.
• At Tier 1, SLPs can contribute high quality universally accessible evidence-

based strategies that align with integrated goals across curricular areas. 
• At Tier 2, SLPs can engage in small group intervention for students who are 

not likely to be successful with Tier 1 alone- often facilitated with technology 
supports or in small group table work. Tier 2 strategies overlap with many 
skills SLPs are masterful at:
• scripting,
• standardization and direct instruction features, 
• small teacher to student ratio, 
• feedback loops to build capacity and 
• malleable intervention targets (e.g. constrained skills such as PA, 

mathematics strategies etc.) (e.g. story-friends)



Intervention
SLPs can also facilitate Tier 3- intensive and 
individualized intervention or work with colleagues 
to deliver intervention that is ideal for students 
who need intentional individualized support for 
success. 
• frequent,
• very small student to teacher ratio 
or one-on-one,
• specifically tailored to individual needs, 
• includes increased opportunities to               

respond and feedback loops
• focuses on systematic skill building
based on scope and sequence of identified 
deficits.
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ACTIVITY 1: Model Story

Display the 5 STORY PICTURES.  

Hoy, les voy a contar un cuento acerca de Niki. El cuento se llama “Niki lanza la pelota”. 
Escuchen con cuidado. Puede haber palabras en este cuento que sean nuevas para 
ustedes.

Read the story below. While you read each part, lay the corresponding icon on the 
picture as shown.

ACTIVITY 2: Introduce Lanzar

If child(ren) do not respond or respond incorrectly, say, “Lanzar significa tirar. Digan ‘tirar’ 
conmigo. Tirar. ¡Muy bien! ¿Qué significa lanzar?”

Point to STORY PICTURE 1. 

En este dibujo, Niki y sus amigas lanzan una pelota. Todos digan 
lanzar.  Children say, lanzar. PRAISE

Lanzar significa tirar. Escuchen otra vez. Lanzar significa tirar. 
Digan tirar conmigo.  
Children and teacher say, tirar. PRAISE

¿Qué significa lanzar?  
Children say, tirar. PRAISE

Ayer, Niki 
estaba jugando 
en el salón con 
muchas amigas. 
Se turnaban 
lanzando una 
pelota pequeña.

Unos pocos 
niños todavía 
no la habían 
lanzado. 
Cuando le tocó 
a Niki, lanzó la 
pelota, pero no 
llegó muy lejos.

Estaba frustrada 
porque creía que 
era muy débil. 

Habló con sus 
amigas porque 
quería ayuda. Les 
dijo: “Ayúdenme a 
lanzar la pelota”. 
Ellas le ayudaron. 

Entonces, 
Niki lanzó 
fuertemente la 
pelota, y llegó 
hasta el techo. 
Niki sabía que 
no era débil.
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ACTIVITY 1: Model Story

ACTIVITY 2: Introduce Toss

Point to STORY PICTURE 1. 

In this picture, Harry and his cousin are tossing paper airplanes in 
the air. Everyone say toss.  
Children say, toss. PRAISE

Toss means to throw. Listen again. Toss means to throw. Say throw 
with me.  
Children and teacher say, throw.  PRAISE

What does toss mean? 
Children say, throw. PRAISE

Display the 5 STORY PICTURES. 

Today I’m going to tell you a story about Harry. It’s called “Paper Airplanes on the Roof.”  
Listen carefully. There are some words in this story that might be new to you.

Read the story. As you read each part, put the corresponding icon on or near the 
picture.

If child(ren) do not respond or respond incorrectly, say, “Toss means to throw. Say ‘throw’ 
with me. Throw. Terrific! What does toss mean?”

Last summer, 
Harry was 
playing outside 
with his cousin. 

They were 
tossing many 
paper airplanes 
in the air. A 
few planes 
landed on the 
roof of the 
house. 

Harry was angry 
because a few 
of his planes 
were stuck.

Then Harry said, 
“Please get the 
airplanes because 
I’m too weak to 
climb up there.” 
His strong cousin 
climbed a ladder 
and got them 
down. 

When Harry and 
his cousin went in 
the house, they 
happily tossed 
their many 
planes again.

Multi-Tiered (large group, 
small group, and individual) 
Language Curriculum

Designed for all students, with 
lessons in Spanish for Spanish-
speaking DLLs

Integrates math concepts 
(e.g., few/many)

Features prosocial responses 
to negative emotions (e.g., 
anger) to support social-
emotional development





SLPs as 
Innovators









SLPs as 
Coaches







SLPs as Team Members



Count the 
number of 
sounds in: SLPs Others
CAT 3 99% 95%

STOP 4 89% 55%

BOX 4 61% 10%



“…make a strong argument for the 
inclusion of SLPs in educational teams’ 
efforts to provide scientifically based 

phonological awareness instruction and 
intervention. SLPs bring a skill and 

knowledge set in phonemic awareness …”
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status quo), SLPs spend an average of 1 hour a 
week on MTSS activities and 5 hours a week on 
classroom-based integrated services. What could 
the potential impact be of flipping your workload 
responsibilities so that all but 6 hours a week 
were spent on prevention and integrated 
services?



To take more active roles in 
early childhood MTSS, what 
knowledge, skills, or supports 
would SLPs need that they 
don’t already have?

G
ui

de
d 

D
is

cu
ss

io
n

It’
s 

no
t b

la
ck

 &
 w

hi
te



ASHA’s position on SLPs’ roles and 
responsibilities is that prevention, 
collaboration, and leadership are 
required elements of the job. What 
is your reaction to this? 
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